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Introduction 

The Learning Assessment in Missouri Postsecondary Education (LAMP) Advisory Council was 

created to consider the issues surrounding statewide learning assessment and to make 

recommendations for policy. LAMP is comprised of a voluntary group of assessment 

professionals, postsecondary faculty and administrators, secondary educators and administrators, 

and Missouri Department of Higher Education (MDHE) staff. 

The work of the Advisory Council was completed within subcommittees:  Assessment Practices 

Subcommittee, Communications/Next Steps Subcommittee, and the Literature Review 

Subcommittee. This report reflects the progress-to-date of the LAMP Subcommittees; their draft 

documents are included in this report.  
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LAMP Charge 

Coordinating Board for Higher Education 

Learning Assessment in Missouri Postsecondary Education (LAMP) 

 

Higher education institutions must demonstrate good stewardship of both the resources and 

students with which they have been entrusted.  Legislators and the public want quick, easy-to-

understand information to ensure that postsecondary institutions are indeed held responsible for 

achieving their missions. 

Comprehensive student learning assessment should foster student learning, establish a 

foundation for a culture of continuous improvement, and provide ways to demonstrate 

accountability.  These practices provide opportunities for feedback, evaluation, and enhancement 

of instruction and curriculum development for postsecondary administrators and educators. 

The challenge for higher education in Missouri is to create a statewide assessment policy that is 

built upon the foundations of previous statewide efforts [e.g., Missouri Assessment Consortium 

(MAC), Missouri Developmental Education Consortium (MoDEC), and Missouri Consortium 

for Measuring Value-Added Student Learning (MVASL)] and driven by the improvement of 

student learning while responding to the call for accountability.  A cohesive statewide 

assessment approach must develop a greater understanding of the scope and magnitude of 

assessment in Missouri; gather information on best practices, both local and national; agree upon 

meaningful methods and outcomes; and make appropriate policy recommendations. 

Consensus on student learning assessment issues will support multiple state-level priorities and 

address accompanying areas of policy impact, including the Coordinating Board for Higher 

Education (CBHE) coordinated plan, Imperatives for Change, and the SB 389-mandated 

Curriculum Alignment Initiative. In order to fulfill these mandates, the Commissioner of Higher 

Education, through the authority of the CBHE, has established Learning Assessment in Missouri 

Postsecondary Education (LAMP). LAMP is a voluntary group intentionally composed of a 

cross section of educators and administrators, including MAC members, institutional researchers, 

content area specialists, faculty, administrators, K-12 educators, and assessment specialists. Such 

a dynamic group provides opportunity for collective knowledge development and individual self-

evaluation of assessment practices.   

The following duties are necessary to carry out this charge: 

1. Perform a review of Missouri postsecondary assessments currently in use 

2. Perform a review of literature and professional knowledge regarding effective use of 

assessment of student learning for continuous improvement and for accountability 

3. Deliver a report to the Commissioner of Higher Education by June 1, 2009, including: 

a. Summary and analysis of current Missouri practices 
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b. Review of relevant assessment research 

c. Policy recommendations 

d. Impact on existing CBHE policies 

e. Possible pilot projects as proof of concept 

4. Develop and implement a communication plan to publicize, allow feedback, and build 

support at the secondary and postsecondary levels concerning the development of a 

statewide assessment agenda. 

All meetings will be advertised and open to the public. 
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LAMP Values Document 

Following LAMPôs inaugural meeting in October 2008, it was decided that a smaller group, 

called Next Steps, would be formed to further clarify a direction for the group. The Next Steps 

group developed a draft Principles/Values of Inclusion document that outline a set of values and 

principles that LAMP will use to guide its work. The principles are not meant to be principles of 

assessment, but rather, are meant to form the foundational principles on which LAMPôs work 

will proceed.  

LEARNING ASSESSMENT IN MISSOURI POSTSECONDARY 

EDUCATION (LAMP)  

PRINCIPLES FOR INCLUSION/VALUES DOCUMENT  
 

These values have been developed and refined by the "Next Steps" Group formed to clarify goals 

and direction after the first LAMP meeting on October 23, 2008. Note that these principles are 

not meant as principles of assessment, but are meant to form the foundational principles on 

which LAMP's work will proceed. 

1. We want all institutions and sectors (e.g. secondary, postsecondary public, private, two-

year, four-year) to be engaged in the process of making LAMP policy recommendations 

to the Commissioner  

2. We acknowledge the opportunity for assessment to support accountability to our various 

publics  

3. We value the mission and autonomy of each postsecondary institution  

4. The primary purposes of assessment are to improve student learning, enhance curriculum 

development and instructional delivery, and support institutional continuous 

improvement  

5. We recognize the existing assessment work in the state and will seek to build on that 

foundation where possible  

6. We strive to reduce duplication of effort in assessment  

7. We seek a collegial process for sharing assessments, best practices, and benchmarking for 

improvement  

8. We focus on aspirational goals  

9. We value using assessments to accomplish seamless educational transitions  

10. We acknowledge the responsibility for assessment to respond to existing legislation  
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LAMP Policy Guidance Document 

The MDHE staff provided the LAMP Advisory Council with the Guidance Document to outline 

the MDHE issues and policy questions that are foundational to the creation of LAMP. These 

issues provide the lens through which LAMPôs tasks are identified.  

LAMP Policy Guidance 

The items below are meant to outline MDHE issues and policy questions that were foundational 

to the creation of LAMP. These are the issues upon which MDHE seeks input and information in 

the form of the LAMP report to the Commissioner for Higher Education. These issues are meant 

to serve as a lens through which LAMPs tasks and goals are to be chosen. Note that the policy 

priorities to address first are listed under number 2, items a, b, and c; the remaining policy issues 

will need to be addressed, but the department recognizes that it is necessary to identify priorities 

for directing resources. 

1. Articulation of Guiding Principles for a statewide Post-secondary Assessment Policy 
a. Building upon prior statewide collaborative work on assessment (Missouri Assessment 

Consortium's "Guiding Principles on Assessment" and its accompanying Assessment 

Handbook) LAMP will articulate a comprehensive set of guiding principles addressing 

issues related specifically to statewide assessment practices and policy. These principles 

will be used to make recommendations about the role of MDHE in assessment across the 

state, definitions of different forms and purposes of assessment and their relationship to 

state policy.  

2. LAMP's charge highlights the capacity of assessment to foster student learning, 

establish foundation for a culture of continuous improvement, and provide ways to 

demonstrate accountability. In the decentralized post-secondary educational environment, 

assessment provides an efficient and effective means of establishing academic trust 

among institutions, facilitating student transfer and ensuring educational quality. This 

process recognizes multiple opportunities for assessment to provide useful information 

along the path of an educational career. Reflective of the guiding principles, assessment 

at each transition point must ask questions related to purpose, audience, methods, and the 

role of the state and statewide collaboration, etc. LAMP is charged to create policy 

recommendations related to each point of transition. a. Access and Placement 

(Preparation) SB 389 recognizes a need for post-secondary institutions to establish 

expectations of student academic competencies (skills and knowledge) in order to 

succeed at collegiate level coursework. Through the Curriculum Alignment Initiative 

entry-level competencies for many areas have created criteria for access to college. 

Assessment related questions concerning how to determine attainment of these 

competencies need to be addressed. 

Potential Questions/Issues 

o What essential entry competencies important to access and college readiness have 

yet to be addressed by CAI?  
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o How can we best assess the entry-level competencies for entering postsecondary 

students?  

o What still needs to be done to align CAI Entry Level Competencies with DESE 

educational assessment standards like Course Level Expectations (CLE)?  

o In cases where CLEs are adequately aligned with entry-level competencies, are 

the End-of-Course examinations (EOC) of the CLEs sufficient to assess for access 

to postsecondary coursework?  

o What kinds of supplemental assessment are required if EOC's not sufficient 

and/or for exceptions like late transfer students, out-of-state students, 

advancement from remediation/developmental coursework to college level etc.?  

o Are competencies required across the board for all subject areas for access to any 

collegiate-level coursework or is performance considered on a subject by subject 

basis?  

o How do we ensure that Dual Credit students meet the same expectations as other 

students?  

b. Beginning General Education Course Transfer 

SB 389 addressed concerns regarding the transfer of single beginning general education 

courses for collegiate credit for those students not transferring with the 42-hour block of 

articulated credit or an associate's degree. Assessment related questions regarding the 

appropriate certification of credit given the development of course-based exit-level 

competencies in CAI need to be addressed 

Potential Questions/Issues 

o What are advantages/disadvantages of statewide exam in beginning general 

education courses?  

o What grading policies and procedures would have to be in place for grades to 

demonstrate achievement of exit competencies?  

o How can we respect institutional autonomy while ensuring the transfer of 

knowledge and skills, not just the transfer of credit?  

o Are there ways to "tune" learning goals or curriculum across the state so that 

grades might be sufficient demonstration of exit competencies mastery?  

c. College level General Education 

Assessment of general education competencies attainment provides a significant 

opportunity for intervention to promote student success, accountability to public 

stakeholders, and trust among institutions to facilitate transfer and articulation. LAMP is 

charged to develop a strategy that 1) enriches institutional practices which provide useful 

feedback for student and course improvement, 2) assures correspondence of student 

learning achievement across institutions, and 3)provides meaningful demonstrations of 

associated student learning for the public.  

Potential Questions/Issues 
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o What do we mean by general education (e.g., first two years of college, 

foundational content knowledge and cognitive skills, liberal education) what do 

we want to test for?  

o What are effective means of assessing general education for improvement of 

student learning that may also serve purposes of accountability reporting and 

institutional benchmarking?  

o What assessment policies and practices are necessary to facilitate transfer of 

credit (1) in courses where specific exit competencies have been specified, (2) in 

courses where specific exit competencies have not been specified, and (3) in the 

case of the 42-hour block?  

d. Major Fields 

Assessment in major fields ensures that institutions in Missouri are maintaining 

alignment with their fields of specialization, adequately preparing students to enter their 

chosen profession, and providing good stewardship of state resources.  

Potential Questions/Issues 

3. What kinds of reporting will provide sufficiently useful information for public policy as 

indicated in Imperatives for Change? What kinds of reporting and collaborative 

assessment and course configuration might extend beyond the IFC requirements. e. 

Licensure and Certification 
Results of licensure and certification also serves to prove good stewardship of state 

resources and indication that students are prepared to enter fields with criterion-

referenced licensure. 

Potential Questions/Issues 

o Are licensures and certificates comparable across fields? What is viable 

reporting?  

o How do we gain more data from outside licensure programs?  

o What kinds of reporting will provide sufficiently useful information for public 

policy as indicated in Imperatives for Change? What kinds of reporting and 

collaborative assessment and course configuration might extend beyond the IFC 

requirements.  

f. Graduate level Access, Admission and Completion 

Missouri higher education has a significant interest in producing undergraduates ready 

for graduate study. Many assessment issues related to undergraduate access and 

completion may be related to graduate transition point as well. 

Potential Questions/Issues 

o Other than GRE Scores what kinds of assessments and reporting might inform the 

preparedness of undergraduates for graduate study?  

g. Workforce Competency 

Imperatives for Change asks for assessments of collegiate graduate performance in the 

workplace. Workplace assessments provide useful information to benchmark program 
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content and student achievement with the knowledge and skills required by employers. 

Potential Questions/Issues 

o What kinds of reporting will provide sufficiently useful information for public 

policy as indicated in Imperatives for Change? What kinds of reporting and 

collaborative assessment and course configuration might extend beyond the IFC 

requirements. 

o What kinds of useful feedback for institutions and programs, recent graduates, 

and state reporting would be helpful?  

4. Encourage and facilitate qualitative advancement of institution specific assessment 

practices through collaborative conferences, seminars, pilot projects, benchmark 

data collection and dissemination etc.  

5. Provide for a strategy for further review of assessment policy and evaluation of 

assessment practices across the state.  
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Assessment Culture and Practices  
Across Missouri Postsecondary Institutions  

(A draft report by the LAMP Assessment Practices Subcommittee) 

Executive Summary 
The Assessment Practices Subcommittee reviewed secondary and postsecondary assessments 

currently in use in Missouri. This draft report, Assessment Culture and Practices across Missouri 

Postsecondary Institutions reflects upon the infrastructure and general role of assessment 

practices at Missouri institutions. Below is a summary of the major points outlined in the 

subcommitteeôs report. 

 

What do we know about current Missouri practice in assessment? 

 

 Stakeholders who perceive sustainability as unlikely are reluctant to invest in one policy or 

process. 

 Institutions would like MDHE to provide more data, research, and coordination on important 

assessment issues, especially placement. 

 Institutional assessment officers believe collaboration around best practices and statewide 

policies can increase the reliability, validity, and application of assessment. 

 All institutions are engaged in some form of student assessment, though there is great 

variation in the instruments used, administrational infrastructure, and the extensiveness to 

which individual students are assessed.  

o Institutions assessing studentsô basic skills in general education use one of five 
instruments: CAAP, CLA, MAPP, C-BASE, or Work Keys.  

o Assessment within the academic major is primarily done using ETS Major Field tests 

and/or institutionally designed cap stone courses and comprehensive course 

examinations. 

o Concerning placement most community colleges use COMPASS. 

o Assessment of affective development, attitudinal surveys, institutional effectiveness, 

and first year student experience is sporadic. 

 Institutions have made expansion of assessment programs on their campus a priority through 

multiple avenues and by engaging critical stakeholders: 

o Institutions have expanded their assessment programs to fulfill mission objectives and 

respond to public calls for increased transparency. 

o Assessment has become a central aspect of institutional mission and practice. 

o As a criterion of success, the role of faculty has become central not only to the 

implementation, but also the planning, structure, and decision making process of 

assessment on campuses. 

o Almost all institutions believe that faculty are invested in assessment but this 

relationship needs continual nurturance and development. 
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o Technological advances (dashboards, assessment software like Foliotek and Weave) 

have increased the participation in and effectiveness of assessment on campuses, but 

more investment is needed in this area. 

Preface 
This document is a preliminary report outlining the state of assessment culture and practices of 

post-secondary institutions across Missouri.  The report was commissioned by the Learning 

Assessment in Missouri Postsecondary Education Advisory Council (LAMP) and produced by 

the Assessment Practices Subcommittee (APS).  LAMPôs charge focuses upon analysis of 

current and future needs in Missouri to increase the quality of education through learning 

assessment.  This report was commissioned to provide context for LAMPôs policy 

recommendations to the Commissioner of Higher Education. 

 

Assessment of student learning is an evolving discipline.  While institutions draw from a 

common battery of instruments to measure student learning, student satisfaction, instructional 

quality and institutional effectiveness; the methodology, analytical perspective and application of 

the information varies significantly across institutions.  Further, many important aspects of 

assessment are not related to the instruments but to infrastructure, stakeholder attitudes, and 

relation to state, federal, and accreditation requirements. 

 

Missouri has a long and productive history encouraging assessment and collaboration across 

institutions.  Along with the critical contributions of the Missouri Assessment Consortium 

(MAC) found in 1991, strategic plans and reporting have consistently contained explicit calls for 

improvement in student learning and relevant assessment measures.  Improvement of student 

learning and effective assessment for instructional improvement and accountabilities are 

paramount priorities for the Department of Higher Education.  The strategic plan, Imperatives for 

Change reinforces these priorities by reporting performance on general education, major fields, 

and licensure and certification examinations.   

 

The depth and breadth of assessment practices should not be underestimated.  At the time of 

LAMPôs inception in October 2008 scarce information about these assessment practices was 

available.  This report begins to address this deficit.  The report will draw upon two primary 

sources, 1) the Missouri Assessment Instruments Survey (MAIS) which included questions 

concerning the availability of an assessment plan and solicited information about the use of over 

60 different types of assessment instruments, and 2) the Survey of Assessment Culture (SAC) 

concerned with information related to the infrastructure, attitudes, and general assessment 

practices.  Additionally, respondents were invited to share opinions about the effectiveness of 

current state policies related to assessment, and how they might be improved
1
.   

 

Assessment Planning and Institutional Mission 

Almost all institutions have a formal plan that is publicly accessible while only about half of 

these plans are available on the institutionôs website.  The SAC further inquired about what kinds 

of assessment are explicitly referenced in the assessment plan.  Of the 21 institutions with an 

                                                 
1
 For more information on the methodology of the SAC and MAIS data see Appendix A. 
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available plan 100% referenced institutional level assessment, 90% program level, 81% course 

level, and 71% entrance or preparation level assessment.
  

 

Formal Assessment Plan Available 

Sector Formal Plan On Website Publicly Accessible 

Plan 

Independent 8 89% 3 33% 3 33% 

Public 2-Year 11 79% 7 50% 10 91% 

Public 4-Year 10 91% 8 73% 9 82% 

Total 29 85% 18 53% 22 69% 

Source MAIS SAC 

 

Formal plans play an important role in setting clear objectives and processes.  For many 

institutions assessment is a vital component in ensuring that instructional and administrative 

decisions throughout the campus are aligned with stated mission ad values. Institutions:   

 Have clearly connected assessment to their institutional mission, and it plays a clear part, 

at least on the institutional level, in evaluating performance.   

 Have performed formalized linkages between the institutional mission and the assessment 

of program, department, course, or placement level student learning outcomes.   

 

Infrastructure  

Infrastructures that support assessment responsibilities vary greatly across institutions.  

Capabilities and limitations are related to more than just the value associated with assessment.  

Institutional size and budget, mission focus, and non-assessment organizational structure 

significantly shape the support systems of assessment.  Respondents were asked to ñdescribe the 

infrastructure and resource allocations dedicated to student learning and assessment (i.e. 

academic support centers, research offices, committees, strategic plan, faculty involvement, 

professional development, software applications etc.)ò.   

 

 Management of assessment responsibilities varies.  Ultimate responsibility is most often 

at a senior academic level or office of assessment or institutional research director; but 

faculty also play important roles as assessment directors.  

 

Distribution of Primary Assessment Officers 

 Public 4 

Year 

Public 2 

Year 

Independent 

4 Year 

Total 

Chief Academic Officer (CAO) 1 3 2 6 

Assistant CAO 4   4 

Office Director 4 5 2 11 
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Assistant Dean  1 3 4 

Faculty  2 1 3 

Distributed   1 1 

*ñAssistantò includes the title Associate as well 

*CAO includes the titles Vice President of Academic Affairs and Provost 

*Office Director includes directors of Assessment, Institutional Research, and Learning Centers 

 

 New software applications have been developed and implemented to improve tracking of 

the large amounts of data associated with student learning objectives. These applications are 

credited with significant improvement in data management, faculty and student participation, 

and instructional improvement.   

 Innovative assessment activities and professional development opportunities increase 

faculty proficiency in assessment skills.   

 Development of a detailed assessment strategy and infrastructure for many institutions 

has generally resulted in increased support and participation in assessment by all collegiate 

stakeholders.  

 

Faculty Support 

Achieving a quality assessment program requires the integration of supportive faculty in the 

process.  Yet assessment may be a challenge for faculty concerned the additional responsibilities 

take away from teaching, add to the overall workload, and are not proven solutions.  In spite of 

these often voiced concerns, all institutions reported broad faculty support and participation by 

faculty.  The most negative comments suggested faculty support was ñmixedò,  ñgrowing but not 

everyone was on boardò, and ñsome faculty resistance, but not strongò.  Most assessment 

programs are beginning to rely upon faculty more and more through course embedded 

assessments and program reviews.  Faculty are generally cited as integrated into the assessment 

program. 

 

Student Support  

Student support and participation also receives high remarks from survey respondents.  Several 

cited high participation at assessment events and response rates for ñoptionalò surveys like the 

National Survey of Student Engagement (NSSE).  While assessment has become a norm in much 

of student life, some have noticed that enthusiasm begins to flag as students become seniors.  

Others have heard students complain about passing a general education test in order to graduate. 

 

Assessment Instruments 

One primary function of the Missouri Assessment Instruments Survey was to inventory the 

instruments used for student learning improvement and other levels of assessment.  The APS 

created a follow up survey to this study which moves beyond a simple inventory requesting 

information on methodological implementation, collection and analysis strategies, and how the 

data is used. This survey is currently being field tested and may be employed later in 2009 to 
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contribute more information to this process.  Below are some of the key findings from the MAIS 

responses
2
: 

 

Instruments primarily used to measure the general cognitive ability of students and assess 

apprehension of general education learning outcomes were classified as ñBasic Skillsò.   

 Every Public Institution and all but one Independent institution indicated the use of a 

Basic Skills Assessment.  Many also report these scores through the Voluntary System of 

Accountability (VSA). 

 

Commonly Used General Education Assessments 

Sector CAAP CLA  MAPP CBASE GE Workkeys 

Independent 0 2 2 5  

Public 2-Year 9 0 3 11 9 

Public 4-Year 3 3 7 8  

Total 12 5 12 24 9 

 

 Due to an earlier pilot project with the CLA in 2002-4 numerous institutions indicated 

past usage but now used the CAAP or MAPP.  In fact, of reporting institutions, only 5 of 

the 15 institutions that had used CLA in the past 5 years intended to use this year or in the 

future. 

Major Field exams are comprehensive instruments measuring undergraduate understanding of an 

entire field of study. 

 All Public four year and many of the independent institutions use Educational Testing 

Serviceôs (ETS) Major Field Tests. 

 Many institutions also use institutionally designed capstone courses (65%) and 

comprehensive course examinations (50%) for critical fields assessment. 

Placement examinations consist of instruments designed to evaluate an incoming studentôs basic 

skills for the primary purpose of collegiate course placement and advising.   

 COMPASS is the preferred placement tools among the public community colleges 

(86%). 

 In spite of growing remedial needs among baccalaureate conferring institutions, few 

indicated the use of Accuplacer, ASSET or COMPASS. 

 

Many institutions supplement external evaluations of student cognitive capacity and growth with 

instruments used to measure adaptation to the higher education environment, religious identity, 

demographic, attitudinal and other subjective and affective dimensions.  Many such instruments 

overlap in purpose with the following category of institutional effectiveness.  While those 

primarily tasked to evaluate the affective development of students are used less frequently, 

several of these instruments were indicated by surveyed Missouri schools. 

 Only 11 (32%) of respondent institutions indicated current use of an instrument assessing 

some dimension of affective development.   

                                                 
2
 Appendix D contains a copy of the final summary tables from the MAIS report. 
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 The Cooperative Institutional Research Programôs Freshman and Your First College Year 
(YFCY) surveys were the most commonly used instruments.  While only 7 institutions 

claimed current usage, another 8 had used one of them in the past and 4 are considering 

for future use. 

 

Numerous instruments exist to evaluate student, faculty, staff, alumni, and other interest groups 

opinions or institutional experiences.  Because of the quantity and variety of instruments 

available there is a larger pattern of disjointed use between the past, present, and future than 

among other categories.   

 Most four year institutions have used the National Survey of Student Engagement at 

some time although only 29% currently participate and these are mostly Independent 

colleges.  Among institutions not currently participating almost all are considering future 

use. 

 After NSSE, Noel Levitzô surveys like the Student Satisfaction Surveys are the most 

commonly cited instrument. 

 50% of all institutions and 73% of public 4-year universities administer a self-designed 

senior exit survey. 

 Institution designed measures of institutional effectiveness are also commonly employed 

among alumni, faculty, and staff. 

 

Five final categories related specifically to First year and Prospective students: Health Fields 

Assessment, Data Warehouse participation, course evaluations, and miscellaneous are included 

in the appendix tables.  While some of these tests overlap in purpose with earlier categories their 

unique populations (first year, health professionals etc) or scope of administration, warrant 

separation. 

 4 independent and 7 public institutions indicated using some kind of first year or 

prospective student survey apart from those targeting affective development.   

 44% of institutions passed information to the National Student Clearing House, while 5 

of the 8 independent four year schools participated in the University and College 

Accountability Network (UCAN) and 6 of the 13 community college systems (43%) 

participated in the National Community Colleges Benchmarking Project (NCCBP). 

 8 (73%) of public four-year institutions use Portfolios or ePortfolios in Assessment work.  

These were not included in the basic skills category because their purpose an 

implementation varies greatly. 

 

Perspectives on Assessment Needs 
Assessment continues to be a developing discipline.  Survey responses illustrate that assessment 

professionals at Missouriôs institutions are committed to enhancing the methods and structure of 

assessment to advance the goal of improving student learning outcomes.  This professional 

dedication is reinforced by the requirement of governing boards and accreditation bodies to 

consistently review assessment plans and implementation.  It is not surprising then, that only one 

institution did not offer any ideas when asked ñWhat is the single most important change or 
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improvement your institution could make to increase the quality and effectiveness of student 

learning assessment at your institution.  Several central concerns dominated these responses.   

 Institutions assessment and research offices need more personnel and resources. 

Many institutions lack the coordination of a full-time assessment coordinator would 

provide.  Such a coordinator could implement programs on assessment and work with 

faculty on teaching, learning, and assessment.  Along with this concept, smaller 

institutions would like more data and strategic support with the addition of a dedicated 

research office and support center for assessment training and resources.  Beyond the 

infrastructure support personnel, other institutions admitted a need for a more structured 

and organized system of assessment overall. 

 Implementation of assessment policy was also identified as an area for improvement. 

 When explicitly asked about potential changes, some institutions suggested that 

assessment needs to become a normative component of the educational process for 

students and faculty.   If students were required to complete general education 

requirements within a certain time frame, pre- and post-testing would allow for better 

measurement, intervention and assist in both student feedback and instructional 

development.  Many course and program assessment practices are the responsibility of 

faculty without significant oversight, incentives or consequences for ïnon-completion.  A 

more defined process requiring course embedded assessments, structured review and 

feedback, and program review would enhance the success of students at learning 

outcomes.  The next step then is to close the loops in assessment programs by ensuring 

programs use the collected data to analyze and make responsible changes to the 

programs. 

 

Structured assessment policies require not only significant participation by faculty, but 

embedding the practices in the experiences and knowledge of faculty. The reference group felt 

that overall support of assessment would derive from the group spending the time, effort, and 

resources to gain the support and understanding of reluctant faculty. 

 

Best Practices in Missouri 

Although improvement is always possible, Missouri institutions excel in many areas.  Many 

institutional representatives highlight the capacity and need for MDHE to be a coordinator of 

data, information and best practices.  Responding to this sentiment, the APS committee invited 

institutions to share some of their institutionôs best assessment practices.  Three dominant issues 

underlie many of the solutions.  

 

 The need for improved alignment between assessment practices and institutional mission 

and objectives 

 How to increase faculty, staff, and student involvement and encourage an environment 

where assessment is normative 

 Developing assessment practices with increased reliability, validity, and meaning. 
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Mission Alignment 

Several institutions indicated they have initiatives to align student learning outcomes objectives 

with the institutional mission.  More than one respondent claimed these initiatives as part of their 

AQIP
3
 action project. Other institutions highlighted the benefit of requiring annual assessment 

plans for each department be reviewed by an assessment committee and relevant performance 

tracked.  Implementing a five year review of programs also allows for a tighter alignment of 

mission and values with instruction and learning. 

 

Assessment Participation 

While well articulated plans, and alignment of objectives and missions are critical for continual 

improvement in student learning implementation is impossible without ñbuy-inò from staff, 

faculty and students.  Several of the best practices cited by institutions demonstrate successful 

strategies to resolve this problem.  The creation of assessment areas and dashboards on campus 

intranet has received a clear testimony of success.  These kinds of enhanced communication 

strategies increase awareness, accessibility and utility of information, and even encourage timely 

completion of assessment plans.  Other assessment tracking applications like Foliotek, Weave, 

and other Eportfolio programs also encourage participation from students and faculty and allow 

linkages with student information systems to enhance intervention capabilities. 

 

Technological solutions are one strategy to increase participation and create a normative 

assessment culture.  Other respondents underscored the benefits of structural and testing 

strategies.   A smaller liberal arts college transferred everyday assessment responsibilities from a 

college committee to departmental assessment coordinators.  For an institution without many 

administrative staff this created greater involvement of departments in the process.  Another 

campus requires faculty to give at least one assignment to each class that aligns with established 

rubrics.  These are then reviewed by an external committee to evaluate student learning and 

quality improvement.   

 

Incentives and collaborative sharing can also be an effective strategy to increase participation in 

assessment testing and professional development.  Several institutions have created Assessment 

Days where students and faculty are given class release to complete assessment instruments.  

One community college reports 75-90% student participation.  Free food for lunch and door 

prizes appear irresistible for students.  Similar assessment days for professional development and 

assessment showcases where departments can share best practices within the campus community 

may also increase faculty involvement and competence. 

 

Assessment Quality 

                                                 
3
 The Academic Quality Improvement Program (AQIP) of the Higher Learning Commission is an alternative five-year 

re-accreditation process prioritizing continuous quality improvement processes with institutionally designed 
objectives and self-assessment. 
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In addition to clear articulation of assessment goals and participation from students and faculty, 

institutions must also develop processes that provide quality information to enhance student 

learning and program quality.  Some related best practices include detailed analysis and feedback 

based on a global application of Major Field Tests, comprehensive testing for academic and 

writings skills, measuring student outcome performance at the entry, midway, and exit of 

collegiate life, general education capstone experiences and general education portfolios. 

 

Institutional Perspectives on Assessment Related Policies 

Missouriôs on-going efforts to improve student learning and educational opportunity across the 

state have generated several polices related placement, remediation, curriculum alignment, 

transfer, and educational proficiency.  These policies are fundamentally related to student 

learning improvement and will likely be affected by changes in assessment policy and practices.  

Institutional representatives were asked to provide feedback on the current status of these 

policies and perspectives on what was required for success. 

 

Placement 

Twelve institutions indicated they would like the state to move towards further standardization of 

a placement policy.  Among these institutions eight explicitly requested an established range of 

placement scores. Eight of the remaining twenty-one institutions asserted that policy should 

prioritize individual institutional policies.  Another common call was for MDHE to collect and 

disseminate placement data and best practices.  Other significant suggestions included a desire 

for a standardized K-12 College Preparation instrument; a requirement that all sophomores and 

juniors take the ACT; mandating institutions to subscribe and implement clear entry level course 

expectations; and ensure the quality of dual credit programs. 

 

Remedial and Developmental Education 

Comments related to remedial and developmental education were limited.  Only a few 

respondents indicated MDHE policy should move towards standardization or collaboration.  

These were balanced by a few explicitly expressing state policy should prioritize institutional 

policy.  Institutions identified the need for MDHE to continue collaboration with the K-12 sector, 

increase the visibility of remediation and developmental needs, design a common placement 

instrument, collect and disseminate data and information, and ensure appropriate funding. 

 

Curriculum Alignment Initiative (CAI) 

Many institutions feel that the current CAI approach is adequate and should be maintained.  

There were several specific suggestions for a common course numbering system, as well as, 

increased alignments and cross validation between CAI competencies and other sectors like 

DESE, LAMP findings, and across institutions.  
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Transfer and 42 Hour General Education Block 

The legacy of the 42 hour general education transfer policy continues to be an important issue for 

many institutions.  Many of the community colleges would like to see the policy mandated so 

certified students need not worry about its transferability.  Others suggest some revisions like 

increasing the block to 60 hours, creating a common assessment tool, and the development and 

alignment of general education competencies.   

 

Assessment of Major Fields 

Of all the policy areas, the strongest push for prioritizing institutional policies was related to 

Major Fields.  While a few advocated for more standardization, and slightly more that MDHE 

encourage collaboration and dissemination of information, most cited the diversity and 

uniqueness of individual programs, and that assessment of Major Fields is already governed by 

accreditation and licensure.  Other comments included the desire that state licensure and 

certification should be aligned and inherited from regional accreditation bodies, and for further 

alignment of DESE and DHE policies related to technical skills assessment.  One institution 

suggested MDHE create incentives for rewarding institutions and students for success, and 

another for the integration of Workkeys into the state policy for community college assessment 

of major fields. 

 

Institutional Suggestions for Consideration 

An important early benefit of LAMP has been the sharing of problems, solutions, concerns, and 

ideas for the future as participants pay careful attention to common assessment issues and how 

public policy might assist institutions.  An important role for MDHE is to facilitate collaboration 

among diverse institutions.  The complexity of assessment practices and use necessitates such 

partnerships both to learn from others as well as address cross-institutional issues like transfer, 

college preparation, and current statewide policies.  Responding to: ñIn which types of 

collaborative projects related to student learning assessment would your institution be interested 

in participating?ò  Institutions highlighted the collaborative advantage to: 

 Sharing best practices and learn from the innovation and success of other institutions. 

 Inform and influence policy issues that affect all institutions like dual credit, specific 

tasks and methods like measuring and advancing critical thinking, problem based 

assessments, reducing remedial coursework, partnering with secondary schools to 

reinforce preparation and transition, and creating CLA content specific practice 

examples.  

 Sharing data for cross-institutional research into topics such as: the success of students at 

different placement score cutoffs, tracking of student transfers (e.g. the recent UMSL-

STLCC transfer project), and following wage and employment data of graduates.  When 

asked about how MDHE could improve institutional assessment capacity and quality data 

collection and support were central.   

 Increase assessment quality with partners to cross-validate assessment tools and student 

learning objectives, especially around CAI.  Partnering to create common discipline 

based goals and objectives or redesign entire curricular areas for student learning 
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improvement provides advantages for transferability and education commensurability.  

This approach allows for faculty autonomy in course design while promoting transfer and 

articulation. 

 

In addition to providing data resources and facilitating collaboration, assessment officers asked 

for additional financial resources committed to assessment.  Funding was requested for testing, 

resources, and to support the introduction of innovative methods, materials, training, and 

equipment to engage students more fully in learning activities.   

 

Conclusion 

Institutions in Missouri are committed to improving student learning.  The growth of assessment 

practices and their integration into the administrative and pedagogical fabric of academic life 

reflect the importance of assessment to provide information for faculty guidance, curriculum 

modification, administrative performance review, institutional mission alignment, public 

accountability and to provide students with information about their academic growth.  

Institutions have expanded their assessment programs to fulfill mission objectives and in 

response to periodic waves of public interest with corresponding legislative mandates and civic 

initiatives.  In recent years, the wealth of institutional and state-wide practices and policies has 

been reinforced by a quality improvement focus by the accreditation process of the Higher 

Learning Commission (HLC).  The practice of assessing student learning in Missouri is 

improving as well.  

 

Four dominant themes run throughout the responses to the survey.  First, assessment has become 

a central aspect of the educational life, strategic plan, and mission of many postsecondary 

institutions.  Second, there is an incredible diversity in the structure, hierarchy, and practice of 

assessment across Missouri postsecondary institutions.  Third, in spite of this diversity there is a 

strong commitment by institutional assessment officers to build consensus and collaborate on 

assessment policies that may enhance student learning across the state and quality in each 

institution.  Finally, continued investment in infrastructure and program development at the 

institution and state level is needed to achieve student learning improvement. 

 

Institutions across Missouri are integrating continuous improvement into their institutional 

mission and objectives.   Almost all institutions have deliberate institutional and program level 

assessment plans and nearly three-fourths have formal course and entrance or preparation 

policies.  This commitment is beginning to be reflected in strategic, facility, and infrastructure 

planning.  While the process is not complete at any one institution, the values of improving 

student learning are becoming a recognized language of educational administration and 

pedagogy. 

 

While the principle of quality improvement becomes more pervasive, the implementation and 

even underlying philosophy varies from institution to institution.  In most cases this variance 
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results from responses to institutional-specific values and conditions.  This range of practice 

reflects the diversity in institutional culture across the state, as well as, the nascent development 

of assessment practice and the relative isolation in which solutions are created. 

 

As assessment practice becomes more established, assessment professionals across the state 

highlight the opportunity for cooperation to further institutional and state-wide improvement.  

Respondents indicated a need for further sharing of best practices and discussion of common 

challenges.  Many institutions recognize a need to create refined common policies to promote 

trust and address larger social educational problems like educational mobility, remediation and 

developmental education, and workforce preparation.   Institutions also have reservations about 

any policies which might over-ride their flexibility to address these same issues within their local 

context and mission.  

 

With a few exceptions, institutions would like MDHE to provide more data coordination and 

research related to important assessment issues, and more coordination of collaboration on these 

issues and with other organizations like DESE and state licensure boards.  There is a particular 

recognition that collaboration can increase the reliability, validity, and meaning of current 

assessment practices. 

 

In addition to the integration of assessment values into the mission and strategic plan, many 

institutions indicate that the success of assessment programs is tied to the prioritization of 

infrastructure needs by the administration, and the investment of faculty in the process.  

Technological advances (dashboards, assessment software, data warehouses, etc) have increased 

participation and the effectiveness of assessment on campuses, yet more investment is needed in 

this area.  Faculty have become central not only to the implementation, but also the planning, 

structure and decision making process of assessment on many campuses.  Because faculty are 

central to success, institutions have focused upon placing them at the center of the process.  This 

investment needs to be continually nurtured and reinforced.   

 

Survey responses show that some disagreement over the scope and nature of statewide 

assessment policy results from philosophical differences in the role of assessment or the 

relationship of the state and individual institutions.  As the Assessment Practices Committee has 

discussed the survey results among themselves and with other faculty, institutional 

administration and assessment professionals, two further reservations also predominate.   

Faculty, as well as, institutional administration and assessment professionals, is wary of an 

increased workload associated with further assessment programming.  Secondly, stakeholders 

may be reluctant to invest in one policy or process only to find their efforts quickly superseded 

by subsequent initiatives.  Participants in this discussion insist that policy development must be 

mindful of these contexts. 
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The high survey response rate and investment in the LAMP process are testimonies to the spirit 

of cooperation thriving among assessment professionals across the state and their desire to 

enhance the discipline and benefit Missouri higher education.  This report provides substantive 

evidence about current assessment practice and culture to inform future policy discussion.  More 

importantly it demonstrates that both the need and will are present to improve student learning 

outcomes and the quality of higher education in Missouri. 

 

Appendices 

Document appendices can be downloaded from: 

www.dhe.mo.gov/fi les/lampassessmentculturesurveyappendices.docx 

 

 

Appendix A:  SAC and MAIS Methodology 

Appendix B: SAC De-Identified Responses 

Appendix C: SAC Instrument 

Appendix D: MAIS Survey Summary Tables 

 

  

http://www.dhe.mo.gov/files/lampassessmentculturesurveydraft05112009lampassessmentculturesurveyappendices.docx
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Communications Subcommittee 

Activities 

The Communications Subcommittee developed and implemented a plan to foster communicating 

internally and externally by developing a LAMP Primer detailing the genesis of the LAMP 

Advisory Council, as well as creating two newsletters, in December 2008 and May 2009,  

updating participants and interested constituents on LAMPôs activities.  
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